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ABSTRACT

For this study, we attempted to ascertain students’
perceptions of disabilities at our university. We were
specifically interested in what students considered to be a
disability. One goal was to measure the students’ colloquial
understanding of disability in order to better realize the
informal social milieu that students with disabilities are
entering as they attend our university. It is also hoped that
this survey will be used in the future with the same students,
so that we can measure what students learn about this topic
during their time at the university and how their perceptions
of those with disabilities evolve. Additionally, by learning what
students think, we look forward to creating tools and
resources for better serving and understanding disabled
students. 

INTRODUCTION

The field of disability studies has a robust corpora to draw from. Many
researchers have studied teaching disabled foreign-language students
(Abrams, 2008; Berberi et al., 2008; Kormos et al., 2018), student and
faculty perceptions of disabled people in various places (Kataoka et al.,
2004; Lipka et al., 2019; Mino et al., 2000; Murray et al., 2009; Tsu-Hsian
et al., 2020), and disability in Japan (Heyer, 2015; Mithout, 2016;
Stevens, 2013). There are some researchers who have specifically written
about university student perceptions of disability in Japan in English
(Iwakuma et al., 2021; Mino et al., 2000), but those studies are often
quite small and some of them are old. Unfortunately, none of the three of
us speak Japanese sufficiently well to do quality research in Japanese,
which certainly narrows our understanding of the field. Even so, adding
more recent English-language research can only help other professionals
that are in similar situations to ours. It is with this background that we
came to our idea for research. 

While the study of perceptions of disability is not new, we hope our study
will help expand and modernize the available data in English that exists in
Japan. In addition, some researchers wonder what effect changing laws
and educational landscapes have had on the many stakeholders involved.
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Since we teach at university and our students attended public schools
when many changes were beginning, perhaps that has affected students’
perceptions of disability? Of course our one small study cannot answer
that question, but continuing research in this topic and comparing our
results to other similar studies could produce interesting results. 

In this study, we are looking to get a baseline reading of what students
think about disabilities at our university to further assess and track their
beliefs as they go through their education. We hope our research can be
used to help teachers design ways to incorporate awareness and create
ways to better assist disabled students. We will cover the literature
around perceptions of disability and how our work will add to current
research. We will explain the methods of our study and share notable
data. Finally, we will discuss where we would like to take our research
from here and how we hope to affect outcomes for our university, and
ways that it could be applied to other situations to improve the
understanding of disabilities in education.

LITERATURE REVIEW

Background
Depending on which model you use, definitions of disability can vary.
According to Stevens (2013), “In short, the UN’s definition of disability is
any physical, medical and/or intellectual impairment that impedes an
individual’s ability to take responsibility for his or her daily functions” (p.
4). Japanese law defines disability as “a person with a disability (physical,
intellectual, mental (including developmental), and others) affecting the
functions of the body or mind, and who are in a state of facing substantial
limitations in their continuous daily life or social life because of a disability
or a social barrier” (Cabinet Office, n.d., ch.1 sec. 2). An estimated 5.9%
of people in Japan have some kind of disability (Disabled World, 2018).
The number of disabled postsecondary students was 1.05% in 2018 which
was a significant increase from the .44% in 2014. In 2019, greater than
1% of university students had some kind of disability that impacts
learning (Moriya et al., 2019). Compared to many other countries, 5.9%
of the population is a very low number of disabled citizens. One reason for
that is the strict limitation of what is considered a disability (Heyer, 2015).
This could certainly affect how Japanese people understand disability in
comparison to some other countries. 

Since 2006, Japan has begun to push for integrating students with
disabilities into mainstream schools, rather than special education schools
(Mithout, 2016). Learning disabilities were not recognized by law until
2007, meaning these students did not have any extra support until then
(Heyer, 2015). In 2013, Japan enacted The Act for Eliminating
Discrimination Against Persons with Disabilities, and ratified the
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Convention on the Rights of Persons with Disabilities in 2014. The goal is
to eliminate discrimination and to be certain that disabled people are not
excluded from receiving an education (Isogai, 2017). Recent surveys have
revealed that the number of disabled children in Japanese schools has
increased, and also that more and more students are attending regular
schools, as opposed to the special education schools that were previously
more common (Isogai, 2017). Essentially, for the past 16 years the
Japanese government has been trying to enact a more inclusive
educational environment and now recognizes learning disabilities.

Perceptions of Disability
A number of studies have measured teacher, faculty, and administrative
staff’s perceptions of disabilities. Lipka et al. (2019) explored faculty
attitudes and knowledge about disabilities at a university in Israel. Their
focus was on learning disabilities and they found that while faculty have
generally positive attitudes towards students with learning disabilities, the
faculty members had little knowledge about learning disabilities (Lipka et
al., 2019). Kataoka et al. (2004) focused on elementary school principals'
and teachers’ perceptions of disabilities in Nara prefecture. Other studies
(Murray et al., 2009; Tsu-Hsian et al., 2020) also focused on university
faculty members’ perceptions of disability. It can be seen that there are a
number of studies focusing on perceptions of disability, some a little old
and others more recent. While this information is valuable and helpful in
understanding the landscape of disability studies, they are not directly
related to student perceptions of disabilities.

Perhaps the most relevant studies we came across were Mino et al.
(2000) and Iwakuma et al. (2021). Mino et al. (2000) conducted a study
in 1988 and 1993 aiming to measure medical students’ changing
perceptions of mental disability over time. Their results indicated general
success in changing student attitudes towards mental illness throughout
their time as medical students. While this study is somewhat dated by
now, the implication that education can change attitudes towards
disabilities remains relevant. A more recent study by Iwakuma et al.
(2021) described their results after measuring student perceptions of
disability both before and after a course about disabilities taken by
freshmen students. Their data also showed changes in student attitudes,
but they pointed out that this change in attitudes can diminish over time.
Their study is both new and relevant to the goals of this project. Our
study has no intervention intended to change student perceptions of
disability, but the opportunity to follow up over the respondents’ time at
the university exists and is an exciting point to consider in future
research. Our study gives us the first baseline reading of what our
students think about disabilities.
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METHODOLOGY

We considered three research questions for this mixed methods
investigation: 1) What do students at Kanda University of International
Studies (KUIS) think about disability? 2) Do they identify specific learning
difficulties such as Attention Deficit and Hyperactvity Disorder (ADHD) as
a disability? 3) How will their perceptions change over time? The third
research question cannot be addressed by this study alone, but we were
able to focus on the first and second questions. In order to answer these
questions, we created a survey. Although we created the survey
ourselves, we understood the role our own biases and interpretations of
the research would play in influencing the creation of this survey.

KUIS is a foreign language university in Chiba, Japan where all students
study English as well as at least one other language. We created a 39
question, professionally translated bilingual survey with open ended,
checkbox, multiple choice, and 4-point Likert scale questions. Students
could answer in English or Japanese. Responses were randomized and
coded so as to protect student anonymity. Given the sensitive nature of
some of the questions, we included many reminders to students that
certain questions were optional and that their privacy would be protected.
The full survey is available upon request. In the 2021-2022 school year,
the student body was approximately 4,300 students. We recruited among
all students and received 60 responses, 57 of which were usable.

The survey was conducted by using Google Forms. We asked other
teachers to share the survey and we advertised it by making posters with
QR codes and placing the posters in five out of eight campus buildings.
The posters were designed with bright colors and images in order to
attract the attention of our students. Anyone who completed the survey
was given a 500 yen Amazon voucher by email. On one day, two
researchers reserved a room for about three hours where students could
sit to complete the survey. About ten students came to the classroom that
day. All surveys were completed online using the Google Form.

We chose this style of survey for several reasons. One reason is that while
there were many questions that were multiple choice, checkbox, and
Likert scale, allowing for easy analysis on our end, we wanted to leave
space for students to express anything else they felt necessary. Many
students were also still not taking courses on campus, so we needed a
survey that could be conducted remotely. We also wanted to use a format
the three of us and the students were familiar with since we would not be
able to help them with technical problems.
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RESULTS AND ANALYSIS

Seventy percent of the respondents were first-year students at KUIS,
followed by 24% second-year, and 5% third-year students. This
composition of students is encouraging, especially since we intend on
having longitudinal studies of this group to examine how their perceptions
may change in the months and years to come.

With regard to gender (look at fig. 1 to see how we asked the question),
three-quarters identified under the broader category of female, answering
in both English and Japanese with wording such as “woman,” “women,”
“female,” “女” (onna). 22% identified under the male category, answering
in both English and Japanese with words such as “man,” “men,” “男”
(otoko). One student answered “その他” (sonohoka) a Japanese word
which roughly translates to other, and another replied, “男の娘”
(otokonoko), which roughly translates to a feminine man.

Question 3
Students had a variety of responses to the question “When you hear the
word “disability” what do you think of?” They were encouraged to be open
and to not feel pressure about what they would be expected to say as
their confidentiality was guaranteed. We coded responses with the
following categories: negative, neutral, positive, and empathetic.

Twenty of the responses (35%) could be considered negative in this
context; they were statements which explicitly or implicitly appeared to
focus on what the disabled individual was not able to do or how the
disabled individual was going to suffer from social exclusion and
marginalization. One answer was very explicit in this regard: “Likely to
become a target of discrimination. It causes trouble in daily life.”

Answers such as “not being able to do what you want to do”, “limited
physical or mental capabilities in order to carry out everyday tasks,”
“negative, being handicapped, barrier” and “It makes people [sic] difficult
to do daily life” emphasized what was lacking in the lives of the disabled.
Being disabled was not seen as positive and there were no notions of
society itself needing to adapt or to become more accepting of the
disabled individual.

Some students expressed a negativity that did not only emphasize the
burden that would be placed on the disabled individual, but also a burden
that would be placed on others “Having difficulty with everyday tasks and
requiring assistance. Being restricted in movements; therefore, not being
able to go to places” and “a person who requires assistance in daily life,
roadblocks.”
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Other comments expressed more pity and paternalism than empathy. For
example, “I feel sorry for people who have disabilities because they have
so many difficulties in daily life. I feel pitiful and pathetic for them.” This
comment corresponds to similar ideas that could best be described as
othering. Comments such as “different from others,” “being dysfunctional
(= disability), an obstacle (thing/person),” “A hard life,” and, particularly,
“Minority, crazy, scary” placed emphasis on the negative differences of a
disabled person and how these individuals would stand out in less than
positive ways.

Twenty (35%) responses could be categorized as neutral; these were
descriptions that simply stated a matter of fact and to the researchers
could not be contested factually, morally, politically, or ethically.
Statements such as “A person whose body may be different from standard
body types” possessed a more descriptive tone.

Twelve (21%) of the neutral statements used the word “inconvenient” or
“inconvenience” which registered into the neutral category, as it is difficult
to dispute that the disabled will experience inconvenience on a more
regular basis due to current infrastructural standards. These statements
emphasized the fact that life for the disabled individual was what was
“inconvenient.” The individual was not the “inconvenience.”

Question 3 & 39 
We compared and contrasted answers to Question 3 of the survey, which
asked: “When you hear the word “disability,” what do you think of?” with
question thirty-nine of the survey, which asked “How do you think Japan
defines disability?” These answers were coded as similar, different, and
falling somewhere in the middle.

Respondents possessed an interesting contrast between their personal
understanding of the word “disability” and their definition of how
Japanese society defines the word. Twelve (21%) of the respondents
possessed an understanding that could be best described as “similar and
consistent” between their personal view and the Japanese societal view
that they referenced. For example, one respondent’s personal
understanding of disability was “I have an image that they largely require
assistance from others for their own understanding of the word.” This
same respondent also wrote, “the disabled can’t live without assistance
from others.” These two responses are fairly similar with each other and
show that there is a consistency in outlook between the respondent’s
personal perception and the perceived perspective of Japanese society
writ large.

Another respondent’s personal perception described disability as “a state
of suffering due to one’s attribute” while describing the Japanese
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definition of disability as “at a disadvantage, because of their disabilities,”
further mentioning how people with disabilities in Japan are considered to
be “pitiful.” Finally, another respondent simply answered the question on
personal perception and the question on Japanese perception with
“inconvenience.”

Four respondents (7%) had views that could be best described as being in
the middle-of-the-road and not having too much difference between their
personal perception and the larger Japanese society perception. One
respondent’s personal idea of the word disability was “limited physical or
mental capabilities in order to carry out everyday tasks” while their
perception of the Japanese society’s vision of the disabled was described
as “people who are restricted from having a life.”

Thirty-three (57.9%) of the respondents had personal perceptions that
were quite different from the perceived perceptions they shared for
Japanese society at large. One respondent in particular shared that they
saw a disabled person as someone who “requires assistance in daily life”
concluding the statement with the word “roadblocks,” an answer that
centers around the deficiency of the individual instead of the society at
large. This answer contrasts with their response to the way they believe
that Japan itself defines disability. The respondent states that the disabled
are treated well “on the surface;” however, there is a difference
emphasized by the media, which focuses on differences. The respondent
went on to say that due to this, “people with disabilities are treated as
[people] who really cannot fit into society. The media treats it as
miraculous when people with disabilities overcome their difficulties, get
married, or become a CEO.” This respondent concluded with “I think that
is just so wrong.” This respondent’s analysis places more of the onus on
Japanese society’s inability to be more inclusive and welcoming to those
with perceived disabilities, suggesting that it is not the individual but the
society that needs to change its attitude to be more accommodating to
the disabled person.

Another respondent described their own personal perspective as being
one of inclusion and accommodation. “If there is anyone with disabilities
around me, I would like to support them. I know it is hard to live with
disabilities, but I wish them a happy life.” While their perspective of
Japanese society was one that described exclusion and marginalization,
saying, “An illness that makes a person difficult to function normally.”

Conversely, there were some respondents whose personal perception of
those with disabilities was less-than-flattering (“minority,” “crazy,”
“scary”) while their description of the Japanese society appeared to be
more compassionate. For example, one person said, “An illness that
requires constant assistance from others in order to lead a life.”
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Questions 4 and 5
Students were asked to mark which conditions, out of a bilingual list
containing a variety of physical, mental, and developmental (including
learning) disabilities they felt were disabilities. You can see the entire list
in Figure 1.

Figure 1. List of conditions considered to be disabilities

The three specific learning disabilities we listed, Autism Spectrum
Disorder (ASD), ADHD, and Dyslexia, all received high rates of recognition
as disabilities. ASD received the highest rate with 48 respondents
(84.2%) marking it as a disability. ADHD had 46 (80.7%) and Dyslexia
had 43 (75.4%) responses identifying them as disabilities. This answers
our second research question: Do students identify specific learning
difficulties such as ADHD as a disability? The answer is generally yes.
However, in Question 5 we asked if there were any terms in Question 4
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that were unfamiliar and 15 respondents marked that they were
unfamiliar with ASD. This means that there were a number of respondents
who marked both that ASD is a disability but also indicated that they were
unfamiliar with the term. Also several other respondents marked various
disabilities in both questions. One reason could be that while students
may understand that these conditions are disabilities, they may not know
exactly what the condition is or how it specifically affects people.

Likert Results 
In the Likert section of the survey, we asked students to rate their level of
agreement to various statements relating to disability. In one section we
looked at students' beliefs about disabled people being separated from
nondisabled people. We used the statement structure, “People with _____
disabilities should be separated from the rest of society in _____.” In the
first space we added the category of disability: physical, mental, or
learning. These three categories are based on the definition of disability
as outlined by Japanese law (Cabinet Office, n.d.). In the second space
we added sectors of life: school, work, or daily life. We asked students to
rate their agreement along a four-point scale of strongly agree, mostly
agree, mostly disagree, or strongly disagree. Results can be seen in Table
1.

Table 1. Agreement with the Separation of Disabled People Based on
Disability and Sector of Life
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In the sectors of life, disabilities in daily life was the most accepted. Over
95% of respondents disagreed with some degree of separation in all three
categories, and 100% disagreed with separation of people with mental
disabilities.   

Of the categories of disabilities, physical disabilities received the highest
rates of disagreement with separation in all sectors of life. 96.5% of
participants disagreed with separation in school and 96.4% disagreed with
it in daily life. The work sector followed closely with 94.7% total
disagreement.

Disability in school appears to be the least accepted. Participants had the
highest levels of agreement that there should be some separation of
people with mental (21%) and learning disabilities (19.3%). Both
categories received 17.5% mostly agree responses. Mental disabilities had
a 3.5% strong agreement rate versus 1.8% for strong agreement of
separation for people with learning disabilities.  

Separation of people with learning disabilities had the highest participant
agreement rate at 19.3% total agreement in the school sector versus
8.8% total agreement in the work sector and 1.8% total agreement in
daily life.

The work sector also received a 21.1% total agreement rate for
separation of people with mental disabilities. Additionally, it received the
only responses for strongly agree with separation (5.3%) across all
categories of disability. 

However, we would like to indicate that this was a Likert scale question
and is not capable of giving a full picture of the participants’ true feelings.
All participants did have space to add additional explanations for answers,
though only two did. One participant states, “Some answers depend on
how the level disabled people are. And if normal people care,” while the
other commented, “Their own individual wishes must be honored, rather
than arguing about whether they should or should not be segregated.”
With these responses we can see that there is an indication that students
believe there shouldn’t be a blanket separation of disabled people and it
should be up to the disabled people themselves instead of dictated by
society or government. We would like to use this question as a
springboard for further research where we look more deeply into these
ideas.

DISCUSSION

Our analysis of KUIS students demonstrates that respondents surveyed
have a generally high degree of acceptance of people with physical
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disabilities in the venues of work, school, and daily life. However, about a
fifth of respondents believed that there ought to be some separation for
those with mental and learning disabilities. It is worth mentioning that
students were given the opportunity to elaborate on many of these
questions and provide more nuanced answers on the degrees with which
people with non-physical disabilities ought to be accepted. This large
amount of acceptance from our students could have much to do with long
standing cultural and social mores; however, it is necessary to mention
that our respondents were all born since 2002 and that the Japanese
government’s effort towards integrating students with disabilities into
mainstream schools rather than special education schools has been in
effect since 2006 (Mithout, 2016). Also, learning disability has been
recognized by law since 2007 (Heyer, 2015), exposing more Japanese
youth to neurodiverse classmates. Generally, we saw the different
responses illustrate a reality where the respondents appeared to have
compassion and inclusion towards those with disabilities. Japanese society
was described by participants as being condescending and marginalizing
to those with disabilities. Another key point that readers should take away
from our study is that it is not intended to place judgment on students
but rather to be used as a tool for teachers, administration, and staff to
address disability issues in the university.
  
Limitations
This data provided us with a fair degree of insight into the undergraduate
student body at KUIS. However, limitations of this data included some
inaccurate translations (discovered by us after survey administration)
between Japanese and English, which also resulted in some poorly worded
survey questions and difficulty understanding answers. For example, one
question where we hoped to have a detailed answer resulted in students
giving only yes/no answers. We wanted to ask, “How do you think your
exposure to information about disabled people affects your perceptions of
disabilities?” However, the question was translated into Japanese as “Do
you think your exposure to information about disabled people affects your
perceptions of disabilities?” (see Figure 2). Our use of a Likert scale in
many of the questions also is limiting as it does not provide a fuller
picture of participants’ true feelings. In addition, 70.2% of our
respondents were freshmen, which does not make for a representative
sample of each year level on campus. We also separated physical, mental,
and learning disabilities which is certainly an oversimplification since
many people have disabilities that span multiple categories. Finally, this
was a small survey at one small university in Chiba prefecture, so it
cannot be taken as representative of general feelings of Japanese
university students. The hope is that it can add to the body of research
and be applied specifically to our university, but it cannot be used to
create policy on a wider scale. In the next section we describe some of
the ways it can be used despite its limitations.
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 Figure 2. Open-ended question

Recommendations and Future Research
Findings from this small study indicate that there is potential to learn
more about the environment and attitudes that students with disabilities
could face when entering our university. Our aim as educators is to
encourage learners to take more control over their own learning, however,
social and environmental factors may prevent learners from fully thriving.
There are numerous possibilities of potential follow-up research to this
study. As stated, we intend to follow these students longitudinally as most
are first-year students at the university. We hope to record their
perspectives on mental, intellectual, and physical disability over time to
document and analyze how their perspectives evolve. In addition, we
would like to select some students for more in depth interviews. Data and
analysis from these and future surveys can serve as tools to promote
awareness and acceptance of students with disabilities. Moreover, this
data can serve as an additional tool of newer and more up-to-date
information for English-speaking educators in Japan looking to promote
institutional policies that will benefit their disabled populations. Other
studies we would like to follow up with are perceptions of teaching staff
and administration. By doing this, we could create a more complete
picture of the environment our students are entering. A survey of actual
accessibility resources that are already available on campus should have
been our first step, but since it was not, this is another area for future
research.
 
As more Japanese students identify as being disabled (Moriya et al.,
2019), it will be important to continue research projects like this along
with smart, evidence-based policy solutions that provide comfort, support,
and acceptance to students and families who come to our universities.
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CONCLUSION

This paper addresses the literature around perceptions of disability and
the desire for more updated English-language research in this area. By
using Google Forms and analyzing our results, we were able to get a
broad picture of some of our students’ opinions about disability. It is clear
that our data cannot be applied to a wide range of situations and the
research has other limitations, but it did give us some insight into our
student body and we will continue the project to see how students’
perceptions of disabilities change over time. We sincerely hope that the
students, teachers, and administrators at our university can benefit from
our research.

REFERENCES

Abrams, Z. (2008). Alternative second language curricula for learners
with disabilities: Two case studies. The Modern Language Journal, 92(3),
414–430. https://doi.org/10.1111/j.1540-4781.2008.00755.x

Berberi, T., Hamilton, E. C., & Sutherland, I. M. (2008). Worlds apart?
Disability and foreign language learning. Yale University Press.

Cabinet Office, Government of Japan. (n.d.). Basic act for persons with
disabilities (Overview).
https://www8.cao.go.jp/shougai/english/pdf/act-1.pdf

Disabled World. (2018, October 27). Disability in Japan: Overview and
statistics. https://www.disabled-world.com/news/asia/japan.php

Heyer, K. C. (2015). Rights enabled: The disability revolution, from the
US, to Germany and Japan, to the United Nations. University of Michigan
Press.

Hsu-Tsian, H., Kuo, C. N., Fried, J. H., Chao, P. J., & Huang, Y. T. (2020).
Exploring the practices of inclusive instruction and perceptions toward
disability among Vietnamese university faculty members. Journal of
Rehabilitation, 86(1), 41–53.

Isogai, K. (2017, March). Recent developments in Japan’s special needs
education (No. 16). NISE Bulletin.
https://www.nise.go.jp/nc/report_material/research_results_publications/
kiyou_jarnal_bulletin

Iwakuma, M., Miyamoto, K., & Murata, J. (2021). Changes in perceptions
of Japanese university students toward disability: A mixed methods

25

Brown, T., Goncalves, J., & Haugland, D. (2023). Student perceptions of disabilities at a
small Japanese university. Literacies and Language Education: Research and Practice,
Spring 2023, 13-26. English Language Institute, KUIS.  

https://doi.org/10.1111/j.1540-4781.2008.00755.x
https://www8.cao.go.jp/shougai/english/pdf/act-1.pdf
https://www.disabled-world.com/news/asia/japan.php
https://www.nise.go.jp/nc/report_material/research_results_publications/kiyou_jarnal_bulletin
https://www.nise.go.jp/nc/report_material/research_results_publications/kiyou_jarnal_bulletin


Study. International Journal of Disability, Development and Education,
1–13. https://doi.org/10.1080/1034912x.2020.1865521

Kataoka, M., van Kraayenoord, C. E., & Elkins, J. (2004). Principals’ and
teachers’ perceptions of learning disabilities: A study from Nara
prefecture, Japan. Learning Disability Quarterly, 27(3), 161–175.
https://doi.org/10.2307/1593666

Kormos, J., Košak Babuder, M., & Pižorn, K. (2018). The role of low-level
first language skills in second language reading, reading-while-listening
and listening performance: A study of young dyslexic and non-dyslexic
language learners. Applied Linguistics, 40(5), 834–858.
https://doi.org/10.1093/applin/amy028

Lipka, O., Khouri, M., & Shecter-Lerner, M. (2019). University faculty
attitudes and knowledge about learning disabilities. Higher Education
Research & Development, 39(5), 982–996.
https://doi.org/10.1080/07294360.2019.1695750

Mino, Y., Yasuda, N., Kanazawa, S., & Inoue, S. (2000). Effects of medical
education on attitudes towards mental illness among medical students.
Acta Medica Okayama, 54(3), 127–132.

Mithout, A. L. (2016). Children with disabilities in the Japanese school
system: A path toward social integration? Contemporary Japan, 28(2),
165–184. https://doi.org/10.1515/cj-2016-0009

Moriya, R., Reimann, A., Moriya, S., & Sato, R. (2020). Improving
accessibility: Developing learner agency. In P. Clements, A. Krause & R.
Gentry (Eds.), Teacher efficacy, learner agency (pp 84-91). JALT.
https://doi.org/10.37546/jaltpcp2019-11

Murray, C., Lombardi, A., Wren, C. T., & Keys, C. (2009). Associations
between prior disability-focused training and disability-related attitudes
and perceptions among university faculty. Learning Disability Quarterly,
32(2), 87–100. https://doi.org/10.2307/27740359

Stevens, C. S. (2013). Disability in Japan (Japan anthropology workshop
series). Routledge.

26

Brown, T., Goncalves, J., & Haugland, D. (2023). Student perceptions of disabilities at a
small Japanese university. Literacies and Language Education: Research and Practice,
Spring 2023, 13-26. English Language Institute, KUIS.  

https://doi.org/10.1080/1034912x.2020.1865521
https://doi.org/10.2307/1593666
https://doi.org/10.1093/applin/amy028
https://doi.org/10.1080/07294360.2019.1695750
https://doi.org/10.1515/cj-2016-0009
https://doi.org/10.37546/jaltpcp2019-11
https://doi.org/10.2307/27740359

